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About this Guide
As a support to your classroom work, we have created this guide to help introduce you to the program and
content of the performance. In it you will find:

Program notes about the music you will hear at the concert
Biographical information about the conductor, and he NAC Orchestra
Classroom activities for you to share with your students
We hope this study guide is helpful in preparing you for your concert experience. The level of difficulty for the
activities is broad, so please assess them according to the grade level you teach.

See you at the performance!

Canada’s National Arts Centre Orchestra

Should you have any questions regarding
Music Education with Canada’s National Arts Centre, please contact us:
Email: mused@nac‐cna.ca
Telephone: 613 947‐7000 x382 / 1 866 850‐ARTS (2787) x382
Fax: 613 992‐5225

nac‐cna.ca
Teacher Study Guide
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Curriculum Expectations
The music activities are suggestions that could be built into any existing grade 7‐12 music program, as appropriate for the
particular grade and program. By choosing a variety of recordings of the pieces being studied, connections to the students’ music
programs, i.e. vocal, band, strings, guitar, etc. should be made. After the concert, a joint Listening Log could be completed about
the works heard live.
Grade 7‐8 Critical Analysis Process, The Arts, Grades 1‐8, Revised
“Students need to be guided through the stages of this process....they will become increasingly independent in their ability to
develop and express an informed response to a work of...music. They will also become more sophisticated in their ability to
critically analyse the works they are studying or responding to. ”
Grade 7‐8 The Creative Process, The Arts, Grades 1‐8, Revised
“Students are expected to learn and use the creative process to help them acquire and apply knowledge and skills in the arts. Use
of the creative process is to be integrated with use of the critical analysis process in all facets of the (music) curriculum as students
work to achieve the expectations.... ”
Grades 7 and 8: OVERALL Expectations
C1. Creating and Performing: apply the creative process (see pages 19–22) to create and perform music for a variety of purposes,
using the elements and techniques of music;
C2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to communicate their feelings,
ideas, and understandings in response to a variety of music and musical experiences;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of musical genres and styles from the past
and present, and their socio‐cultural and historical contexts.
Grades 9 and 10 OVERALL Expectations
A1. The Creative Process: apply the stages of the creative process when performing notated and/or improvised music and
composing and/or arranging music;
A2. The Elements of Music: apply elements of music when performing notated and improvised music and composing and/or
arranging music;
B1. The Critical Analysis Process: use the critical analysis process when responding to, analysing, reflecting on, and interpreting
music;
B2. Music and Society: demonstrate an understanding of how traditional, commercial, and art music reflect the society in which
they were created and how they have affected communities and cultures;
C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of notation and the
elements and other components of music, and use appropriate terminology relating to them;
C2. Characteristics and Development of Music: demonstrate an understanding of the history of various musical forms and of
characteristics of music from around the world;
Grades 11 and 12 OVERALL Expectations
A1. The Creative Process: apply the stages of the creative process when performing music, composing
and/or arranging music, and creating a musical production;
A2. The Elements of Music: apply elements of music when performing music and composing and/or arranging music;
B1. The Critical Analysis Process: use the critical analysis process when responding to, analysing, reflecting on, and interpreting
music;
B2. Music and Society: demonstrate an understanding of the role and impact of traditional, commercial, and art music within
various communities and cultures;
C1. Theory and Terminology: demonstrate an understanding of music theory with respect to the elements and other components
of music, and use appropriate terminology relating to them;
C2. Musical Genres and Influences: demonstrate an understanding of musical genres, periods, and themes, and the influence of
the environment on different forms of music.

Teacher Study Guide
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Activity
No.

Grade

Overall Expectations

1, 2, 3, 4

7

C3.2 Analyse some historical, cultural, and technological influences on style, genre, and innovation in music.
C2.1 Express analytical, personal responses to musical performances in a variety of ways.
C2.2 Analyse, using musical terminology, ways in which the elements are used in the music that they perform,
listen to, and create.
C1.2 Apply the elements of music when singing and/or playing, composing, and arranging music, using them
for specific effects and clear purposes.
C1.3 Create musical compositions in a variety of forms for specific purposes and audiences.
C1.5 Demonstrate an understanding of standard and other musical notation through performance and
composition.
C3.2 Compare and contrast music from the past and present.
C2.1 Express analytical, personal responses to musical performances in a variety of ways.
C2.2 Analyse, using musical terminology, ways in which the elements are used in various styles and genres
they perform, listen to, and create.
C1.2 Apply the elements of music when singing and/or playing, composing, and arranging music, using them
for specific effects and clear purposes.
C1.3 Create musical compositions in a variety of forms for specific purposes and audiences.
C1.5 Demonstrate an understanding of standard and other musical notation through performance and
composition.
B1.1 Listen to selections that represent a variety of musical styles and genres, and identify and reflect on their
personal responses to them.
B1.2 Identify and describe the use of elements and other components of music in a variety of selections,
including their performance repertoire.
B4.1 Identify and describe a variety of work or career possibilities related to music study.
A1.2 Apply the creative process when composing and/or arranging music.
A2.1 Apply the elements of music and related concepts appropriately when interpreting and performing
notated music.
A3.2 Apply compositional techniques when composing and/or arranging simple pieces of music.
B1.1 Listen to selections that represent a variety of musical styles and genres, and describe and reflect on
their responses to them.
B1.2 Identify and explain the use of elements and other components of music in a variety of selections,
including their performance repertoire.
A1.2 apply the creative process when composing and/or arranging music
A2.1 apply the elements of music and related concepts appropriately when interpreting and performing
notated music
A3.2 apply compositional techniques when composing and/or arranging simple pieces of music
B1.1 Deconstruct the elements and other components in musical works through score study and purposeful
listening.
B1.2 Listen in a purposeful way to selections from a wide variety of musical styles and genres, and analyse
and reflect on their responses to and interpretation of them.
A1.2 Apply the creative process when composing and/or arranging music.
A2.1 Apply the elements of music and related concepts appropriately and effectively when interpreting and
performing notated music.

[see pages
16‐18]

5

7

[see pages
19‐20]

1, 2, 3, 4

8

[see pages
16‐18]

5

8

[see pages
19‐20]

1, 2, 3, 4

9

[see pages
16‐18]

5

9

[see pages
19‐20]

1, 2, 3, 4

10

[see pages
16‐18]

5

10

[see pages
19‐20]

1, 2, 3, 4
[see pages
16‐18]

5
[see pages
19‐20]

1, 2, 3, 4

11
AMU

11
AMU

12

[see pages
16‐18]

5

12

[see pages
19‐20]
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B1.1 Deconstruct with increasing skill and insight the elements and other components of music through
score study of and purposeful listening to increasingly complex musical works.
B1.2 Listen to and reflect on selections from a wide variety of musical styles and genres, including their own
performance repertoire, and analyse and reflect with increasing insight on their responses to and
interpretation of them.
A1.2 Apply the creative process when composing and/or arranging increasingly complex musical works.
A2.1 Apply the elements of music and related concepts appropriately and effectively when interpreting and
performing increasingly complex and difficult notated music.
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Concert Program
(subject to change)

Humour and Music
Canada’s National Arts Centre Orchestra
Alain Trudel, Principal Youth and Family Conductor / trombone

Concert date:
Monday, March 31, 2014
10 a.m. (English)
12:30 p.m. (French)

FEATURING:
Natalie Choquette, soprano
Ottawa Youth Orchestra percussion section:
Andrew Harris (coach) │ Colin Cudmore │ Alec Pavelich
Jamison Tomka │ Tristan Temple‐Murray
Janet Irwin, script consultant
Laurie Champagne, stage manager

Concert location:
Southam Hall, National Arts Centre

Running time for all concerts:
Approximately 55 minutes, without intermission

Whoever said that classical music had to be serious? Just in time for April Fools’ Day, Alain Trudel and the NAC Orchestra will take
you on a romp through the funny side of music. With the help of the hilarious antics of award‐winning soprano Natalie Choquette,
explore the music of composers who had a well‐developed funny bone like Rossini (Barber of Seville Overture) and Haydn (Farewell
Symphony). Find out how elements such as musical parody, satire, and irony are used for comedic purposes in a concert that will
leave you and your students in hysterics!

Franz Joseph Haydn

In this concert, students will hear excerpts from:
KABALEVSKY

“Galop” from Komedianti (The Comedians), Op. 26

STALLING

Merrie Melodies

ROSSINI

Overture to Il barbiere di Siviglia
(The Barber of Seville)

GOUNOD

“Je veux rire” from Roméo et Juliette
Natalie Choquette, soprano

HAYDN

Symphony No. 45 in F sharp minor, HobI:45
“Farewell”
IV. Finale — Adagio

FORD

Head Talk
Ottawa Youth Orchestra percussion section

MAHLER

Symphony No. 1 in D major, “Titan”
III. Wieder etwas bewegter, wie im Anfang
(something stronger, as at the start)

ZIMMER

“Jack Sparrow” from Pirates of the Carribean:
Dead Man’s Chest

(Arr. Lavender)

RIMSKY‐KORSAKOV Flight of the Bumblebee
Alain Trudel, trombone

Teacher Study Guide

BIZET

“Habanera” and “Toreadors” from Carmen Suite
Natalie Choquette, soprano

ELFMAN

“The Simpsons” Theme
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Program Notes
Introduction
Throughout the student matinee performance, we will explore various elements of humour found in classical music composition.
There exists a great deal of fun orchestral repertoire, but let’s find out what makes a few of them funny. Some of the elements of
comedy that will be explored include:

Caricature
Burlesque/spoof
Opera buffa (comic opera) /
Commedia dell’arte

Blunder/slapstick
Irony
Parody
Black humour/dark comedy

Farce/travesty
Satire

Kabalevsky’s “Galop” from Komedianti (The Comedians), Op. 26
Not only was Dmitry Borisovich Kabalevsky (1904‐1987) a Russian composer, but also a pianist and writer. He didn’t, like many
famous composers, start composing at a young age. His father was a mathematician who felt that his son should have a career
much like his own. However, Kavalevsky’s talents as a pianist became more and more evident and finally he committed himself to
being a pianist, and then finally, a composer. Soon after Kabalevsky wrote The Comedians, war broke out and he became committed
to writing music supporting the war effort; numerous songs, hymns and cantatas.
The Comedians, Op. 26, was perhaps Kabalevsky’s most popular light work. It is an
orchestral suite of ten numbers. In 1938, Kabalevsky wrote incidental music for a
children's play called The Inventor and the Comedians, by the Soviet Jewish writer
Mark Daniel. The play was staged at the Central Children's Theatre in Moscow, and it was
about the German inventor Johannes Gutenberg and a group of travelling buffoons.
The “Galop” is probably the most famous single number Kabalevsky ever wrote.
Many people know this galloping, descending, rhythmic tune, which again is colorfully
punctuated by the xylophone. The music is joyous and witty, quite effectively capturing
the tumbling actions of the clownish entertainers.

Kabalevsky’s The Comedians is an example of Caricature
which involves exaggerated portrayal of a person's mental, physical, or personality
traits in wisecrack form. Caricatures can be insulting, complimentary, political or
can be drawn solely for entertainment.

Stalling’s Merrie Melodies
Merrie Melodies was a series of animated comedy short films produced by Warner Bros. between
1931 and 1969, during the golden age of American animation. As with its parent series,
Looney Tunes, Merrie Melodies featured some of the most famous cartoon characters ever
created, including Bugs Bunny, Daffy Duck and Porky Pig.
Merrie Melodies was originally produced by Harman‐Ising Pictures from 1931 to 1933, and then
Leon Schlesinger Productions from 1933 to 1944. Schlesinger sold his studio to Warner Bros. in
1944, and the newly renamed Warner Bros. Cartoons continued production until 1963.
Merrie Melodies was outsourced to DePatie‐Freleng Enterprises from 1964 to 1967, and
Warner Bros. Cartoons resumed production for the series' final two years.
Teacher Study Guide
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ACTIVITY IDEA: Listen to various Merrie Melodies and Looney
Tunes opening themes from over the years (1931‐1969):
http://goo.gl/KNqNI2
(The version that will be performed at the “Humour and Music”
student matinee can be heard at 32:43)
Three of the Merrie Melodies films (Tweetie Pie, Speedy Gonzales and Birds Anonymous) won the
Academy Award for Best Animated Short Film and another three (Duck Amuck, One Froggy Eve‐
ning and What's Opera, Doc?) have been inducted into the National Film Registry of the U.S. Li‐
brary of Congress.

By 1937, the theme music for Looney Tunes was "The Merry‐Go‐Round Broke Down" by Cliff Friend and Dave Franklin
and the theme music for Merrie Melodies was an adaptation of "Merrily We Roll Along" by Charles Tobias, Murray
Mencher & Eddie Cantor. This continued until 1964, when the Warner Bros cartoon logos were modernized, and
"The Merry‐Go‐Round Broke Down" became the theme for the Merrie Melodies as well.

Stalling’s Merrie Melodies is an example of Burlesque/Spoof.
This form of comedy is where the subject or idea behind the skit is portrayed in a humorous manner that's absent of seriousness.
The material used for these skits are either real life characters that they wish to mock or amusingly portray, or serious plays with
a spoof‐like element to it. You'll see this in spoof movies that are based on serious roles, but with a twist of humor that is
over‐the‐top and meant to invoke laughter; Think Scary Movie, Date Movie, and Vampires Suck.

Rossini’s Overture to Il barbiere di Siviglia (The Barber of Seville)
There wasn’t a composer in his time that enjoyed more success in his lifetime than did Gioachino
Antonio Rossini (1792‐1868). He had prestige, wealth, popular acclaim and influence unknown to
others. He is known for his composition of Italian opera. He was renowned on two continents by
the time he was 21, and when he drew the curtains on his operatic career in 1829 at the young
age of 37, he held the distinction of being the world’s most celebrated composer (Beethoven
having died two years previously). He wrote many that are still performed frequently around the
world. He wrote operas both in the buffa and seria styles. (Buffa: comical opera; Seria:
thematically serious opera).
A phenomenon: Just consider what a talent and genius Rossini was: Within a one‐year period, he
saw the premieres of five of his operas ‐ FIVE! ‐ in various important Italian theaters, including the
renowned La Scala. The year was 1812, and Rossini was all of twenty years old! But this was not so
unusual; he often turned out three and even four operas a year, to a total of 38 (39, counting a
piece of juvenilia) by the time he was in his late thirties.

Gioacchino Rossini, 1865

Comedies and tragedies: When we think of Rossini operas, we think primarily of comedies. These represent for the most part his
most famous stage works today, but in fact he composed far more tragedies than comedies. It’s just that two or three of these
comedies rank among the world’s favorite operas, and one of them, The Barber of Seville, year after year turns up in lists of the ten
most frequently produced operas in the repertory. Also in the front line are La Cenerentola (Cinderella), An Italian in Algiers and, to
a lesser extent, Le Comte Ory and Il turco in Italia.

Logon to NACMusicBox.ca TIMELINE and listen to other orchestral works
composed by Gioachino Rossini performed by the NAC Orchestra!

Teacher Study Guide
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The magical touch: What gives Rossini’s music that magical, irresistible appeal, an appeal that transcends distinctions between
“classical” and “popular” music? Essentially what Rossini accomplished was to make opera into pure entertainment as an end in
itself ‐ no political statements, no “big issues,” no thought‐provoking stories, nothing pedantic, nothing too heavily fraught with
emotion. In addition, there is often a good measure of humor, both musical and textual. But the core of Rossini’s musical genius lies
in one word ‐ melody, simple melody, and who among us does not respond to a good tune?
The Barber of Seville (Italian: Il barbiere
di Siviglia) is an opera buffa in two acts
by Gioachino Rossini with an Italian
libretto (text used in musical work) by
Cesare Sterbini. The libretto was based
on Pierre Beaumarchais's French
comedy Le Barbier de Séville (1775).
The première of Rossini's opera (under
the title Almaviva, o sia L'inutile
precauzione) took place on 20 February
1816 at the Teatro Argentina, Rome.
Rossini's Barber has proven to be one of
the greatest masterpieces of comedy
within music, and has been described as
the opera buffa of all "opere buffe".
Even after two hundred years, its
popularity on the modern opera stage
attests to that greatness.

Rossini’s Barber of Seville is an example of

Opera buffa (comic opera) and Commedia dell'arte.
Commedia dell'arte is an Italian style comedy of the 16th and 18th centuries
improvised from standardized situations and stock characters. Commedia dell'arte
includes themes like adultery, jealousy, old age, and love. Many of the basic plot
elements of Commedia dell'arte can be traced back to Roman comedies of Plautus
and Terence, while some of these were translations of lost Greek comedies of the
fourth century B.C.

Watch an excerpt of
Bugs Bunny’s The Rabbit of Seville
(a spoof of Rossini’s Barber of Seville):
http://goo.gl/eDLQ4w

Gounod’s “Je veux vivre” from Roméo et Juliette
Roméo et Juliette (Romeo and Juliet) is an opera in five acts by French composer
Charles Gounod (1818‐1893) to a French libretto by Jules Barbier and Michel Carré,
based on The Tragedy of Romeo and Juliet by William Shakespeare. It was first per‐
formed at the Théâtre Lyrique Paris on April 27th 1867. This opera is notable for the
series of four duets for the main characters and the waltz song "Je veux vivre" (I
want to live) or “Juliet’s Waltz” for the soprano.
Joel Herold, columnist for OperaPulse.com, writes: “Je veux vivre takes place towards
the beginning of the opera. Juliette sings joyously about living for her dreams. She
wishes to enjoy her youth while it lasts and what better way to do it by singing a
waltz! All joking aside, this is a fantastic aria for the soprano – beautiful high notes
and an exciting melody.”

Charles Gounod, 1859

Listen to soprano Renée Fleming perform the famous aria
“Je veux vivre” from Gounod’s Roméo et Juliette :
http://goo.gl/wzVCji

With the assistance of soprano Natalie Choquette, students in attendance of the NAC Orchestra student matinee performance
will see how Gounod’s “Je veux vivre” from Roméo and Juliette is an example of Blunder/Slapstick.
This kind of comedy is where the comedian / actor is seen as making a fool out of himself to give way to humorous moments.
Tripping over oneself, being nonsensical around people, and coming off as a pain in the rear are common traits of this kind of
comedy. British actor Rowan Atkinson is known for his role as Mr. Bean where his stupidity and oblivious‐to‐reality behavior,
comes off as quite amusing to audiences. This form of humor is also known as 'slapstick' comedy.

Teacher Study Guide
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Haydn’s Symphony No. 45 in F sharp minor, Hob I:45 “Farewell”: 4th movement
In the 18th century most musicians worked in the private orchestras of an aristocrat. Franz Joseph
Haydn (1732‐1809)’s patron was Prince Nikolaus Esterhazy. In 1772 the prince moved to a new
palace in the country and ordered his orchestra to follow him. The palace wasn’t completed yet so
there was no space for the wives of the musicians to accompany their husbands. The prince
remained in his new residence for six long months. Eventually the musicians asked Haydn, the
leader of the orchestra, somehow to persuade their patron to let them go home.
Haydn used music to get the message across. During the last movement of his new symphony, the
“Farewell,” two musicians get up, extinguish the candles above their music, pick up their
instruments, and quietly leave; then a third musician does the same, followed by a fourth, and so
on until only two solitary violinists are left. Then they also depart leaving the stage dark and
empty. Haydn’s message was clear to his patron: the prince graciously allowed the musicians to
go home to their families.

The 4th movement of Hadyn’s Farewell Symphony
is an example of Irony.
Irony is a trope that involves incongruity between what is expected
and what occurs and hence is a popular type of humor. Irony is
portrayed through words or actions to express something completely
different from the literal meaning.

Learn more about

Franz Joseph Haydn’s
life, times and music on

ArtsAlive.ca Music
(see Great Composers)

Ford’s Head Talk
Photo : University of North Texas

Mark Ford (1958‐ ) is the coordinator of percussion activities at The University of North
Texas in Denton, Texas and a Past‐President of the Percussive Arts Society (U.S.A.). He is a
marimba specialist and the coordinator of one of the largest percussion programs in the
United States at the University of North Texas. Ford is an active performer on the marimba
and he has been featured throughout the United States at universities and music
conferences. He also regularly performs at International Music Festivals in South America,
Asia, Australia and Europe.
As a composer Mark Ford has written several popular works for solo marimba and
percussion ensemble including Marimba Heritage, Head Talk, Polaris, Kingdom Lore Fanfare,
Stubernic, Afta‐Stuba!, Heads Up!, The Surface of Life and Coffee Break. His compositions
have been performed at universities and concert halls throughout the world and also
featured on National Public Radio. Ford is also the author of Marimba: Technique Through
Music, a four‐mallet marimba method book published by Innovative Percussion, Inc.
Mark Ford

Composed in 1987, Mark Ford's Head Talk is a comedic quintet for percussionists. Although
the instrumentation of various sized regular and pre‐tuned drum heads is unusual, the piece
offers many difficulties for the performers including rhythm, co‐ordination, and ensemble playing. The performers sit on the stage in
a semi‐circle, and Head Talk starts with the pre‐tuned heads being twirled on the stage. The opening rhythmic motive has a
definitive rock‐samba groove to it, and each performer ends up imitating the opening theme and build‐
ing towards various feels.

Watch a performance of Mark Ford’s comedic percussion quintet Head Talk:
http://goo.gl/6Cv4HH

Teacher Study Guide
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Mahler’s Symphony No. 1 in D major, “Titan”: 3rd movement
With the sole exception of Brahms, and possibly Sibelius, there is probably no other composer
than Gustav Mahler (1860‐1911) whose First Symphony represents such a towering
achievement. But whereas Brahms was 43 when his First Symphony was completed and
Sibelius was well into his thirties, Mahler was just 28 when he finished his.
The gigantic orchestral fresco was begun in 1884 and completed four years later. Initially,
Mahler conceived it as a “Symphonic Poem in two parts” without any particular program, and
the work was presented as such at its premiere, conducted by the composer in Budapest on
November 20, 1889. But the audience found the music so distasteful that Mahler provided a
program for the next performance (in Hamburg, two months later) “in order to make it easier
to understand.”
Among the innovations one can point to in this symphony are the largest
assemblage of orchestral musicians hitherto required in a symphony, and
the incorporation of café, pop and gypsy music, especially in the Funeral
March.

Gustav Mahler, 1892

The third movement opens with a sinister, minor‐key variant of the popular French folksong “Frère
Jacques” (“Bruder Martin” in German‐speaking lands). The original title of “Funeral March” refers to Mahler’s
parodistic portrayal in sound of a mock funeral procession, depicted in a book of Austrian fairytales. Beasts of
the forest accompany a dead woodsman’s coffin to his grave, escorted by a band of music‐making cats, toads
and crows, with various other animals looking on in comic poses. Mahler described the scene as “the expression
of a mood now ironically merry, now weirdly brooding.” The use of a double bass instead of a cello to begin the
“Frère Jacques” tune adds a touch of the grotesque. The tune is used as a canon or round, with additional
instruments taking up the tune in turn (bassoon, cellos, tuba, etc.) without waiting for the previous one to finish.
Over and above all the canonic entries of “Frère Jacques,” the oboe stridently pipes a countertheme.
Excerpt of the recurring “Frère Jacques” melody in
Mahler’s Symphony No. 1 (first edition, 1898).
Source: http://www.cph.rcm.ac.uk/MahlerCat/pages/Symph1/Symph1db.htm

(Timpani)

(Double bass)

(Bassoon)

(Tuba)
(Timpani)

(Cello)

(Double
bass)
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After this material has run its course we hear a new, sentimental
The 3rd movement of Mahler’s Symphony No.1
theme in the oboes, this one also bearing a countertheme (now in
the trumpets). Suddenly the sounds of a country fair intrude,
is an example of Parody.
music of a gypsy band with its corny melodies and relentless
Parody is defined as a work created to mock, comment
“um‐pah” accompaniment. And then, as if from another world,
on, or pokes fun at an original work, its subject, or
Mahler offers an interlude of quiet repose ‐ almost a dream
author, by means of humorous or satiric imitation.
sequence ‐ in music of sublime beauty and gossamer textures.
Parody is nothing but a composition that imitates or
Violins softly breathe strains from the lovely Wayfarer song “Auf
misrepresents somebody's style in a humorous way.
der Strasse stand ein Lindenbaum” (By the road stood a linden
tree), a poignant reminiscence of happier times. It is not hard to
detect a spiritual kinship with the famous Adagietto from the Fifth Symphony. Eventually the mournful “Frère Jacques” music
returns, and the movement slowly recedes into the furthermost reaches of audibility.

Listen to the NAC Podcast on Mahler’s Symphony No. 1 with musicologist
Jean‐Jacques Van Vlasselaer hosted by NAC Orchestra assistant principal double bass
Marjolaine Fournier: nac‐cna.ca/en/podcasts/explore‐the‐symphony (see Episode 12)

The 3rd movement of Mahler’s Symphony No. 1 and
Zimmer’s “Jack Sparrow” from Pirates of the Caribbean are examples of

Black Humour/Dark Comedy.
Black humor or dark comedy often refers to the juxtaposition of morbid and farcical elements to create a disturbing effect.
Black comedy, is a sub‐genre of comedy and satire where grave topics like death, rape, murder, marital affair, human
annihilation or domestic violence are treated in a satirical manner.

Zimmer’s “Jack Sparrow” from Pirates of the Caribbean: Dead Man’s Chest
“Jack Sparrow” is a theme composed by Academy Award, Grammy, and Golden Globe award‐winning
film score composer Hans Zimmer (1957‐ ) as the character theme for Jack Sparrow, a legendary
pirate captain of the Seven Seas, and the irreverent trickster of the Caribbean, in the film Pirates of
the Caribbean: Dead Man's Chest (2006).
The suite arrangement begins as an off‐kilter waltzing cello solo (used to represent Jack's drunken
demeanor ‐ sometimes referred to as the "Jack Walk"), supported by double basses. The segment is
then repeated more adventurously with the addition of a French horn, and a staccato viola line,
before culminating in a reprisal of small theme representing Jack's silly moments first heard at the end
of “The Medallion Calls”.
The music then flows into a cello theme based on the light‐hearted jig (which forms the basis for the majority of the music) before
building into a more bombastic, adventurous piece. A cello ensemble, French horns and trombones are prominently heard as the
main new thematic identity gets a full statement. The lively bombast is intercut with cello‐heavy segments as the track progresses
through a series of action‐heavy phrases.

Listen to an audio recording of
Jack Sparrow’s theme from Pirates of
the Carribean: Dead Man’s Chest:
http://goo.gl/t2hw1

Teacher Study Guide

At the four minute mark, the music begins to build into a new action theme for
Jack, often referred to as "The Jack Action Theme." It begins at four minutes with
ascending viola and violin triplets, before exploding into a powerful trombone
heavy action theme, with violin and viola playing a fast‐paced staccato line and
double‐bass and cello doubling the main trombone theme. The melody is given a
second grander statement, with trumpet, Wagner tuba and choir adding further
power to the track. The theme concludes with another off‐kilter cello solo,
before building into a final bombastic action theme.
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Rimsky-Korsakov’s Flight of the Bumblebee
In the 1860s, a group of Russian writers, artists, and composers were determined to make their art
reflect their Russian heritage rather than the forms and fashions of western and central Europe.
Nicolai Rimsky‐Korsakoff (1844‐1908) was a member of this group. His music is deeply influenced by
the folk music of his country, and his operas are based on Russian literature and folk tales.
His family did not expect him to become a musician: his ancestors had been officers in the Russian
navy for many generations and his parents planned for him to follow in their footsteps. He became a
naval officer in 1862 and was sent on a two‐year tour of duty abroad. During his long voyages
Rimsky‐Korsakoff studied Berlioz's Treatise on Orchestration, one of the few books he had with him
on board ship. During these two years, he became a master orchestrator. His music is full of
wonderful tone colours and magical orchestral effects.

Rimsky‐Korsakov’s
Flight of the Bumblebee
is another example of Caricature.
(See page 8 for definition)

"The Flight of the Bumblebee" is an interlude from Rimsky‐Korsakoff's fairy‐tale
opera, The Tale of Tsar Saltan. The story of the opera concerns a Russian prince
who is marooned on a desert island by his wicked aunts. He uses Harry Potter style
magic to transform himself into a bumblebee in order to fly back to the court. "The
Flight of the Bumblebee" is a brilliant piece of orchestral writing depicting the buzz‐
ing of the bee and his flight over the ocean. It is one of Rimsky‐Korsakoff's most
popular pieces and has been arranged for just about every instrument possible.

Bizet’s “Habanera” and “Toreadors” from Carmen Suite
Georges Bizet (1838‐1875) composed his opera Carmen at the end of his all‐too‐brief life. The story comes from a novella by the
French author Prosper Mérimée. It concerns Don José, a Spanish army officer stationed in Seville, who develops an obsessive love
for Carmen, a seductive Gypsy who works in the cigarette factory. Because of his love for Carmen, he deserts his regiment to take
up life as a smuggler. When Carmen’s transfers her favours to the handsome bullfighter Escamillo, Don José tracks her down and
murders her in the plaza outside the bullring. This story called forth from Bizet some of the greatest dramatic music of all time.
Although Bizet never visited Spain, he had heard Spanish music performed in the cafés and cabarets of Paris and imitates its sounds
and rhythms in many places in his opera.
When the opera was being rehearsed, the singer playing the role of Carmen told Bizet she didn’t like her opening song; could he
compose her a better one? Bizet quickly came back to her with the habanera [also known as “L’amour est un oiseau rebelle” (Love
is a rebellious bird)], which has become one of the most famous numbers in the opera. He based his new piece on a song which a
Spanish voice teacher had brought to Paris from Cuba. Underlying the seductive melody is the beat of the habenera, an Afro‐Cuban
dance which takes its name from the capital of Cuba, Havana (Habana in Spanish). No matter where it comes from, Bizet’s habenera
makes a stunning entrance number for the actress playing Carmen, translating the character’s mysterious sensuality into music.
Carmen was first performed in Paris in 1875. It was not a
success. Although a small core recognized its greatness,
audiences and critics for the most part found both the story
and the music vulgar and immoral. Within three months
Bizet was dead. Soon after his death the opera was
performed in Vienna with enormous success. Within three
years it had swept the world. Since then it has held its place
as one of the most popular operas of all time.

JUST FOR FUN:
The Muppets created a YouTube video of
Beaker and the Swedish Chef performing
Carmen's famous aria, "Habanera"…
with a little help from Animal:
http://goo.gl/kBa1A
Teacher Study Guide

With the assistance of soprano Natalie Choquette, students in
attendance of the NAC Orchestra student matinee performance
will see how Bizet’s “Habanera” and “Toreadors” are examples
of Farce/Travesty.
A comedy characterized by broad satire and improbable
situations is termed as farce or travesty. A farce is a style which
aims to entertain the audience by means of unlikely, improbable
and extravagant situations, disguise and mistaken identity,
verbal humor of varying degrees of sophistication. It can include
sexual innuendo and word play, or a fast‐paced plot whose speed
usually increases, culminating in an ending that often involves an
elaborate chase scene. Farce is also characterized by physical
humor and the use of deliberate absurdity or nonsense.
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Elfman’s The Simpsons Theme
“The Simpsons” Theme from the animated television series of the same
name, is probably one of the most recognizable theme songs in American
television history. The famous 12‐note motif originated from the brain of
American composer Danny Elfman (1953‐ ).
The Simpsons is an American adult animated sitcom created by Matt Groening for the Fox Broadcasting Company. The series is a
satirical parody of a middle class American lifestyle epitomized by its family of the same name, which consists of Homer, Marge,
Bart, Lisa, and Maggie. The show is set in the fictional town of Springfield and parodies American culture, society, television, and
many aspects of the human condition. Groening created a dysfunctional family and named the characters after members of his own
family, substituting Bart for his own name. The Simpsons is the longest‐running American sitcom, the longest‐running American
animated program, and in 2009 it surpassed Gunsmoke as the longest‐running American primetime, scripted television series.
“The Simpsons” Theme plays during the opening sequence and was composed by
Danny Elfman in 1989, after series creator Matt Groening approached him requesting a retro‐
style theme. The piece, which took 3 days, 2 hours, 48 min., and 19 seconds to create, has been
noted by Elfman as the most popular of his career. The theme, as used for the opening
sequence, was re‐arranged during season 2, and the current arrangement by Alf Clausen was
introduced at the beginning of the third season. It has also been edited many times to coincide
with edits of various lengths for the opening sequence, and there have been extended edits and
re‐recordings for lengthened opening sequences. Several versions of the saxophone solo riff,
ostensibly played by character Lisa Simpson in the animated sequence, have been created over
the course of the series. The theme is in the acoustic scale.
Even though he wrote a lot of other television and movie scores, Elfman considers
The Simpsons theme song the composition that he will be forever known for. “The Simpsons
Theme” won the National Music Award for "Favorite TV Theme" in 2002, and has won the
BMI TV Music Award in 1996, 1998, and 2003. In 1990, the theme was nominated for the
Emmy for "Outstanding Achievement in Main Title Theme Music."

Elfman’s “The Simpsons” Theme is an example of Satire.
Satire is defined as a sort of glass, wherein beholders do
generally discover everybody's face but their own. Satire is a
branch of comedy, which makes use of witty language to convey
insults or scorn. In satire, human or individual vices, follies,
abuses, or shortcomings are held up to reprimand by means of
ridicule, burlesque, derision, irony, or other methods. Although
satire is usually meant to be funny, the purpose of satire is not
primarily humor, but an attack on something or some subject
the author strongly disapproves of.

Teacher Study Guide
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Listen to an
audio recording of
Danny Elfman’s
“The Simpsons”
Theme:
http://
goo.gl/8ljVHg
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Classroom Activities
1. What is opera?
a.
b.

c.
d.
e.

Brainstorm a list and/or draw about what you think opera is.
Discuss what a stereotype is. Compare ideas to this definition by Oxford University Press:
“Stereotype‐a widely held but fixed and oversimplified image or idea of a particular type
of person or thing.”
When/where do you encounter stereotypes? (e.g. youth, cultural groups...)
Look at the lists previously made about opera. Identify which ideas would be stereotypes.
Sort the following statements by placing them under either heading:

Stereotypes about opera

Reality

Opera is for old people.

Opera is for everyone, including children.

Opera is always serious.

Operas can be serious, tragic or comedic.

Opera singers’ headpieces have horns.

Opera costumes reflect the time period of the opera.

Operas were written long ago.

Operas are still written today.

Opera is all in different languages.

Some opera is in English, and sometimes there are subtitles.

Opera stories are boring.

Operas are full of intrigue, conflict, love...

2. Overture to The Barber of Seville by Rossini — Where is the humour?
Some of the selections you will hear at the concert are from opera...but NOT serious opera! Identify where you have heard opera
music before (e.g. TV cartoons, TV commercials, movie soundtracks...)
a.

Read the information in this guide about this opera in the ‘buffa’ (comical) style [see pages 9‐10] . Identify 3 important facts
about the opera, then share and discuss ideas with the class.

b.

The overture is the instrumental introduction to an opera, and it often contains musical material that will be furthered
developed later in the opera. However, Rossini actually recycled an earlier overture from another of his operas for ‘Barber’.
Think of other examples when music is ‘recycled’, or used for more than one purpose! (e.g., Beethoven’s ‘Ode to Joy’ has
been used in many TV commercials; bands cover music from other composers/musicians; K’naan’s ‘Wavin’ Flags’ was a
single, then translated into many languages, then the FIFA World Soccer Theme song....)

c.

This overture has been made familiar to listeners of all ages for more than 200 years, first because of the great success of
the opera. In recent years, it has been used as the music for the Looney Tunes cartoon ‘The Rabbit of Seville’, appeared in
the Beatles film ‘Help’ and in a Seinfeld TV episode. Why do you think this overture has been so popular for so many
generations?

Teacher Study Guide
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d.

Create a listening chart such as the one below. Listen to a short excerpt from the overture several times; describe the mood
of the music and how the elements of music created that mood: e.g.:

The Barber of Seville
by Gioachino Rossini

Audio recording: http://goo.gl/H1I7x
Excerpt

Mood of the Music

How the elements create the mood

2’:09”‐2’:40”

Playful

5‐note melodic motif repeated 3 times by violins‐3
staccato notes followed by 2 slurred notes:

Fast tempo, short notes, repetition, descending me‐
lodic patterns

Crescendo

e.

Compare your ideas with others. Continue this process with other excerpts.

f.

Write a response (persuasive paragraph) to this statement: “The Overture to The Barber of Seville is infected with lively
humour.” Use ideas from the chart you completed.

Teacher Study Guide

17

Humour and Music

3. What is a comic opera singer?
a.
At the concert you will see Natalie Choquette perform. Prove that she is a ‘comic’, by
gathering information from the “Humour and Music” program notes and from Natalie’s own
‘biography’ and ‘my shows’ nataliechoquette.ca. Find at least 5 statements to make the case!
E.g. Natalie performs a program called “Whoever Said Opera Was Boring?” Share with a small
group or your class, using a Round‐Robin strategy [go around a group and share one new idea
each until all ideas have been shared]. Record on a chart. Summarize your ideas by writing a
group definition of a comic opera singer.
b.
View some videos of Natalie Choquette at http://goo.gl/2kc1gj. What interesting
information about Natalie’s career can you gather? E.g. does she only sing comedic opera
roles? What other styles/genres of music does she sing? What surprised you?
c.

Consider this quote from Natalie: “I invite you to discover the many facets of my artistic universe where opera, humour,
variety, sacred music, world music, circus and kid shows all blend together in a joyful and entertaining symphony.”
Why do you think a professional singer has chosen such a varied musical life? What other artists could you suggest who have
so many different ‘jobs’?

4. Gounod’s “Je veux vivre” from Roméo et Juliette
a.

Natalie Choquette will sing “Je veux vivre” from the opera Roméo et Juliette by Gounod, a setting of the tragic story that has
humorous elements as well. Juliette is introduced to a glittering crowd attending a masked ball. The 14‐year‐old Juliette
sings this youthful and charming entrance aria to dazzle the guests. Listen to a performance of the piece,
e.g. Renée Fleming singing at: http://goo.gl/wzVCji
French text:

English translation of the text:

Ah! Je veux vivre
Dans ce rêve qui m'enivre;
Ce jour encore,
Douce flamme,
Je te garde dans mon âme
Comme un trésor!

Ah! I want to live
In this dream which intoxicates me:
That day still
Gentle flame,
I keep you in my soul
As a treasure!

b.

What is your first reaction to the piece? How does it make you feel? Why? Listen to the piece a few times, and describe the
most noticeable elements you hear, e.g. many very high pitches with grace notes, large leaps in the melody, a waltz (triple
metre), rondo form (ABACA). Share your description with a partner, then discuss why this aria is considered to be humorous.

c.

Imagine if you were the director of this opera, what would you have your ‘Juliette’ doing while singing this area?
E.g. movement, facial expression...

d.

This song has been used for a TV shampoo commercial which premiered during a Grammy Awards telecast. The cheeky ad
includes a sound bite of a soprano singing this aria. Does that surprise you? Why or why not? Watch at:
http://goo.gl/xKi6bn. A voiceover quotes lines from Shakespeare's play while a male character follows the female
protagonist around (and into a shower) with a handheld camera. Why do you think the writers chose this piece for their
commercial?

Teacher Study Guide
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5. Ford’s Head Talk
a.

Explore found sounds: find at least 3 ways that you can make sounds on your chair, e.g. scrape fingernails on the seat, tap
the legs, tap the back of the chair. Do the same with other found objects, e.g. pencil/desk. Describe the sounds, e.g. harsh,
sharp, soft…

b.

Tell about a time you have seen musicians performing in an unusual way on their instruments or with voices.

c.

Watch a video of Mark Ford`s Head Talk: http://goo.gl/6Cv4HH. Identify the elements in a chart (see below); then discuss
how the music made you feel. Why is this called a ‘comedic quintet for percussionists’?

I. TIMBRE
How was the sound created?

How did it sound?

E.g. Twirling head drum on the stage

Like a thunder roll

II. RHYTHM
How is rhythm used?
E.g. Rock rhythm to start

III. DYNAMICS
What dynamic changes to you hear?
E.g. Starts softly when one drum is twirling, gets louder when others are added

IV. TEXTURE
What changes in texture do you hear? Identify monophonic, homophonic and polyphonic moments in the piece.
E.g. A solo drum head begins‐thin texture, then others are added creating a thicker texture.

Teacher Study Guide
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d.
Read the Program Notes on Mark Ford’s Head Talk [see page 11] and discuss. How do these notes add to your understand‐
ing of this piece? After the concert, discuss the impact of the piece on you when seen and heard live!
e.

Create your own ____________Talk! with the CREATIVE PROCESS!

Challenging and inspiring: Head Talk video (see http://goo.gl/6Cv4HH)
Imagining and generating: (on own/in pairs) Choose and explore some found sounds, or explore playing non‐pitched/
pitched instruments in unusual ways. Create an [8‐ or 16‐]* beat rhythmic phrase to play with your chosen sound
source name. Notate the rhythm. Practice playing it with different timbres on your sound source.
(*adjust according to grade level expectations.)

Planning and focussing: Collaborate with another pair of students, and plan how to create a longer composition.
exploring and experimenting: Explore ways to combine the rhythmic phrases; experiment with the timbre, rhythm,
dynamics, and texture.

Producing preliminary work:

Make decisions about the composition according to the previous steps. Perform your
composition. Share with another group/teacher and seek their feedback about your composition.

Revising and refining:

Discuss the feedback, and what the group felt was effective. Suggest revisions, and practice
again. Seek feedback from others again. Revise and refine.

Presenting and performing:

Perform your composition for the entire class, or for another class. Ask for feedback about
the composition and the performance. Describe some of your techniques to the audience.

Reflecting and evaluating:

Write a response to your experience as a composer and performer. Describe what you would
do differently when creating your next composition.

Consider combining many of the group performances into a huge, multi‐layered composition. Describe using musical terminology!

Teacher Study Guide
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Listening Guide
MELODY
This is the part of the music you can hum, whistle, or sing to yourself. You might call
it a tune. Some melodies bounce all over the place, which may be difficult for you to
sing, but are easy to play on an instrument like the violin.

METER
This is the part of the music you can tap your foot to. You will usually find that the
main pulses fit into groups of twos, threes, or fours. Try to follow the meter while
the music is playing.

TEMPO
This is the speed of the music. The speed may vary from very slow to very fast.
Most composers use Italian words to describe the tempo: adagio, for example,
means very slow; andante, moderate; allegro, lively; and presto, very fast.

DYNAMICS
Dynamics refer to how loudly or softly the music should be played. In Baroque music
the dynamics usually change abruptly rather than gradually.

TIMBRE
The specific kind of sound each instrument makes is its timbre. The bright violin
sounds different from a darker‐toned viola or from the deep, low cello, even if it’s
playing exactly the same note.

HARMONY
Underneath the melody are clusters of notes called chords, each of which sounds
different. These chords can stand alone or they can support a melody. Some chords
sound gentle and pleasant, some may sound harsh or unpleasant. The composer
uses these to create the kind of mood he wants at each moment.

Teacher Study Guide
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Listen to free online music by famous
international and Canadian composers with

NACmusicbox.ca TIMELINE
Visit NACmusicbox.ca today!

NACmusicbox.ca TIMELINE has hundreds of music recordings from the Baroque period to the
21st century, and resources for teachers, students and music fans.
Offered through the award‐winning ArtsAlive.ca website, TIMELINE is a multimedia tool which visually
maps works performed by the NAC Orchestra on an interactive timeline spanning 300 years. Each work
has an accompanying concert program, a composer biography and contextual trivia. For teachers, there
are ready‐to‐use lesson plans, learning activities, listening exercises and much more!

Teacher Study Guide
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About the National Arts Centre and the Performers

Canada’s National Arts Centre
Situated in the heart of the nation's capital across Confederation Square from Parliament Hill in Ottawa Ontario,
the National Arts Centre is among the largest performing arts complexes in Canada. It is unique as the only
multidisciplinary, bilingual performing arts centre in North America and features one of the largest stages on the
continent.
Officially opened on June 2, 1969, the National Arts Centre was a key institution created by Prime Minister Lester B. Pearson as a
Centennial project of the federal government. Built in the shape of a hexagon, the design became the architectural leitmotif for
Canada's premier performing arts centre. The National Arts Centre was designated a national historic site of Canada in 2013.
Designed by Fred Lebensold (ARCOP Design), one of North America's foremost theatre designers, the building was widely praised as
a twentieth century architectural landmark. Of fundamental importance to the creators of the NAC was the belief that, beautiful
and functional as the complex was, it would need more than bricks and mortar and, in the words of Jean Gascon, former Director of
the NAC’s French Theatre Department (1977‐1983), "it would need a heart that beats."
A program to incorporate visual arts into the fabric of the building has resulted in the creation of a unique permanent art collection
of international and Canadian contemporary art. Pieces include special commissions such as Homage to RFK (mural) by
internationally acclaimed Canadian contemporary artist William Ronald, The Three Graces by Ossip Zadkine and a large freestanding
untitled bronze sculpture by Charles Daudelin. In 1997, the NAC collaborated with the Art Bank of the Canada Council for the Arts to
install over 130 pieces of Canadian contemporary art.
Glenn Gould’s beloved piano, Steinway CD 318 is now on permanent display at the NAC. Acquired from Library and Archives
Canada in June 2012, this significant cultural artifact is accompanied with an exhibition about Gould’s life including an award‐
winning film produced by Canadian filmmaker Peter Raymont entitled “Genius Within: The Inner Life of Glenn Gould”.
The NAC is home to four different performance spaces, each with its own unique characteristics. Southam Hall is home to the
National Arts Centre Orchestra, to the largest film screen in the country and to the Micheline Beauchemin Curtain.
Today, the NAC works with countless artists, both emerging and established, from across Canada and around the world, and
collaborates with scores of other arts organizations across the country.
Teacher Study Guide
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Canada’s National Arts Centre Orchestra
This vibrant orchestra has an acclaimed history of touring, recording, and commissioning Canadian works.
Canada’s NAC Orchestra, under the direction of renowned conductor/violinist/violist Pinchas Zukerman,
draws accolades both abroad and at home in Ottawa, where the Orchestra gives over 100 performances
each year.
The NAC Orchestra was founded in 1969 as the resident orchestra of the newly opened
National Arts Centre, with Jean‐Marie Beaudet as Director of Music and Mario Bernardi
as founding conductor and (from 1971) Music Director until 1982. He was succeeded
by Franco Mannino (1982‐1987), Gabriel Chmura (1987‐1990), and Trevor Pinnock
(1991‐1997). In 1998, Pinchas Zukerman was named Music Director.
In addition to concerts at the NAC, tours are undertaken across Canada and around the
world. Education is a vital element, ranging from masterclasses and student matinees
to sectional rehearsals with youth and community orchestras. Popular Teacher
Resource Kits have been developed, and the public can follow each tour through
interactive websites, now archived at ArtsAlive.ca.
In 1999, Pinchas Zukerman initiated the NAC Young Artists Program, part of the NAC
Summer Music Institute (SMI), which includes the Conductors Program (2001) and the
Composers Program (2003). In 2007, Zukerman launched the Institute for Orchestral
Studies, a unique program which helps talented young musicians prepare for orchestral
careers. Other Orchestra education activities include Musical Adventures in My School,
student matinees, open rehearsals, masterclasses, and long‐distance broadband video‐
conferencing.
The NAC Orchestra has 40 recordings to its name and has commissioned more than 90
original Canadian works.

Pinchas Zukerman
Photo by Paul Labelle
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Alain Trudel 

Principal Youth and Family Conductor

Principal Youth and Family Conductor of the National Arts Centre Orchestra,
Music Director of Orchestra London Canada, l’Orchestre Symphonique de
Laval, the National Broadcast Orchestra, as well as Principal Guest Conductor
of the Victoria Symphony Orchestra, Alain Trudel is one of the most sought
after conductor on the Canadian Scene.
A frequent guest of the major orchestras in Canada, Trudel also appeared at
the helm of orchestras in the UK, the USA, Sweden, Russia, Japan, Hong‐
Kong, Kuala Lumpur and in Latin America. Highly appreciated for his
collaborative spirit, he has worked with many world‐famous artists including
Ben Heppner, Anton Kuerti, Measha Brueggergosman, Herbie Hancock, Alain
Lefèvre and Pinchas Zukerman.
Trudel made his Opera de Montréal debut in 2009, Conducting Mozart’s Die
Zauberflöte, as well as the 30th anniversary gala, which was released as a live
CD and nominated at L’ADISQ. In 2010 he also made his debut at l’Opéra de
Quebec conducting their Gala and the production of Die Fledermaus.
Recently appointed as Principal Youth and Family Conductor at the National
Arts Centre Orchestra in Ottawa, Trudel has always been highly committed
to the new generation of musicians. He was for eight seasons (2004‐2012)
Alain Trudel
Conductor of the Toronto Symphony Youth Orchestra, and has been
Photo: Pierre Racine, Yamada
regularly invited to conduct the National Youth Orchestra of Canada since
2006. Their recording of Mahler’s 6th Symphony and Le sacre du prinptemps was nominated as “Best Orchestral Album of the Year”
at the 2010 Juno Awards. Since September 2012, he has been appointed conductor of the orchestra and Opera at the University of
Western Ontario.
First known to the public as a trombone soloist, Alain Trudel made his solo debut at the age of 18, with Charles Dutoit with
l’Orchestre Symphonique de Montreal. He has been guest soloist with leading orchestras on five continents, and was the first
Canadian to be a Yamaha international artist. Alain was very happy to come back to his roots as Hannaford Street Silver Band’s
principal guest conductor at the start of the 2010‐2011 season.
As a composer Trudel has been commissioned by the CBC, the National Art Center, the Toronto Symphony Orchestra, Bellows and
Brass, among others. Hi works have been performed by orchestras in Atlanta, Québec, Toronto, Ottawa, Montréal, Kuala Lumpur,
Buffalo.
Alain Trudel is the recipient of numerous Awards, among them the Virginia Parker, Le grand prix du disque Président de la
République de l’Académie Charles Cros (France), and more recently the Heinz Unger Prize for conducting. He has also been named
an Ambassador of Canadian Music by the CMC.
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Natalie Choquette 

soprano
Born in Tokyo of diplomat parents during a raging
typhoon, Canadian soprano Natalie Choquette is a
rather unique multilingual classical entertainer who
presents opera with an irresistible humorous twist.
Her show, “Whoever said opera was boring?”, has
delighted audiences across the planet and won over
many new opera fans.

Photo : Carl Lessard

Awarded many prizes (including an Honorary
Doctorate from the University of Ottawa) for
democratizing opera, Natalie Choquette loves to
create and portray colorful zany divas (such as
“La Fettucini from il Teatro Bolognese”) dressed in
outrageous costumes, singing the most famous and
beautiful opera arias while interacting with the
audience, the musicians and even the Maestro!
Natalie Choquette

No other first‐class soprano in the world will be
found impeccably singing Verdi while doing a head stand on a piano or rendering a tear‐jearking interpretation of Puccini’s
“Nessun dorma” while eating spaghetti and gargling with wine.
As well at ease at the Vienna Konzerthaus with the Vienna Symphonics or in cathedrals with the Montreal Symphony Orchestra as in
arenas with the “Night of the Proms, at the “Just for Laughs Festival” in Montreal, with the Roncalli Circus in “Clowns in Concert” or
in charming theatres with her pianist, this artist is an act in herself.
Her beautiful crystal‐clear voice and unique sense of humor have touched many souls and uplifted many spirits around the world.
Her secret? Natalie Choquette just sings her love of people, life and music with all her heart.

Ottawa Youth Orchestra percussion section 

Andrew Harris, coach

Andrew Harris teaches the percussion ensemble course at the University of Ottawa where he
received Master and Bachelor of Music degrees studying with NAC Orchestra percussionists
Jonathan Wade and Kenneth Simpson. He can often be heard performing with the
NAC Orchestra and Ottawa Symphony Orchestra, and as a student performed with the
National Youth Orchestra of Canada. He is the recipient of awards including the
NAC/Harold Crabtree Foundation Award, SSHRC Canada Graduate Scholarship, and the Marusia
Yaworska Award and is the percussion coach for the Ottawa Youth Orchestra (OYO).
The members of the Ottawa Youth Orchestra percussion section include:

Colin Cudmore
Andrew Harris (coach)
Alec Pavelich (University of Ottawa percussion student and OYO alumnus)
Jamison Tomka
Tristan Temple‐Murray
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Janet Irwin 

script consultant

Janet Irwin has over thirty years experience in the theatre, working as director, playwright/librettist,
producer, dramaturge, consultant and teacher. She has great affection for the classics, political theatre,
large casts, plays for family audiences, spectacle, outdoor theatre, stories about Ottawa, new work, opera
and other theatre forms wherein music is integral. Her work has been described variously as “an audacious
triumph” (Blue Window), “advocacy theatre of intelligence, imagination, precision and stunning
effectiveness” (Side Effects), “le courage et la grace” (Dialogues des Carmélites), “many parts great
theatre” and “a production that soars” (Medea). She has directed for Great Canadian Theatre Company,
National Arts Centre’s English Theatre and Orchestra, Upper Canada Playhouse, Easy Street Productions,
Opera Lyra Ottawa, Deluxe Hot Sauce, and Third Wall Theatre.

Laurie Champagne 

stage manager

Laurie began her stage management career as an apprentice with Jean Roberts’ company at the
National Arts Centre. Since then she has, between stints across the country, been a member of
John Wood’s company and worked with Andis Celms, Marti Maraden, Peter Hinton and now Jillian
Keiley. In her years with the NAC, Laurie has stage managed amongst others nativity, Mrs. Dexter
and Her Daily (co‐production with Arts Club Theatre), The Ark (2009, 2008, 2006), The Way of the
World (co‐production with Soulpepper Theatre), Macbeth (co‐production with Citadel Theatre),
Falstaff (co‐production with Old Castle Group), The Wrong Son, The Unanswered Question,
After the Orchard, Love’s Labour’s Lost, Trying (co‐production with Canadian Stage), Hamlet, and
The Winter’s Tale.
Laurie has also been Production Stage Manager for the Shaw Festival (1988–2002); Artistic
Coordinator, English Galas for Just for Laughs, Montreal (2005); Production Stage Manager for
Theatre Calgary, and Stage Manager for Mirvish Productions, and the Stratford Shakespeare
Festival, the Great Canadian Theatre Company, and The Grand Theatre (London).
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What is the NAC Orchestra made up of?

First of all, the NAC Orchestra is made up of 61 men and women, playing together on a variety of musical instruments.
They are divided into four different sections (string, woodwind, brass and percussion) but they are united in one common goal:
making music together. You might already know that orchestras are not always the same size. Smaller orchestras, with between 20
and 34 musicians, are called “chamber orchestras.” Larger orchestras, with between 60 and 110 musicians, are called “symphony
orchestras” or “philharmonic orchestras.”
The NAC Orchestra is a symphony orchestra, not too small, not too big, just the right size for your enjoyment and pleasure.

The NAC Orchestra STRING SECTION contains:

All these instruments, except the harp, have four strings.
Their sound is produced by the friction of a bow on

20 violins
6 violas
(somewhat larger than a violin)

7 cellos
(definitely larger than the viola)

a string, or
plucking the strings by the fingers, allowing them to vibrate.

Plucking the strings is called pizzicato (meaning “plucked” in Italian).
Bigger instruments have lower sounds; for example, the sound of the
violin is higher than the double bass.

Every

5 double basses
(twice the size of a cello!)

string instrument is constructed of pieces of wood carefully
glued together and covered with several coats of varnish – no nails or
screws are used.

1 harp

Did you know that the bows that are used to play some stringed instruments
are made of wood and horsehair?
Teacher Study Guide
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The NAC Orchestra WOODWIND SECTION contains:
2 flutes
Did you know that reeds are made of cane,
more commonly called “bamboo”?

2 oboes
2 clarinets
2 bassoons


These instruments are basically tubes (either wood or metal) pierced with holes.
As a musician blows through their tube, they cover different holes with their
fingers to produce different notes.


Some wind instruments use a reed to produce sound. A reed is made of thin
wood which vibrates against the lips as a musician blows into the instrument to
create a sound.


Of the

four woodwind instruments of the orchestra, only the flute doesn’t
require a reed.


Clarinets are single reed instruments, whereas oboes and bassoons are double‐
reed instruments. It means that the oboists and bassoonists use double‐reeds
against their lips to create a sound.


Most wind instruments are made from wood, like ebony, except for the flute,
which is almost always made of silver.


Flutes create the highest notes, bassoons create the lowest.

The NAC Orchestra BRASS SECTION contains:
2 trumpets
5 French horns
3 trombones
1 tuba

Did you know that most brass
instruments have a special spit valve
that allows water, condensation
generated by blowing in the
instrument, to be expelled?


Brass instruments are definitely the loudest in the orchestra; it explains
why there are fewer brass players than string players.


They are made of long metal tubes formed into loops of various lengths
with a bell shape at the end. The longer the length of tube, the lower the
sound of the instrument will be.


The sound is created by the vibrations of lips as the musician blows into a
mouthpiece that looks like a little circular cup.


Brass instruments have small mechanisms called valves that allow the
sound to change, modifying the distance the air travels through the tube
each time they are pressed or released by the player. However, the
trombone has a slide that moves to change notes.
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The NAC Orchestra PERCUSSION SECTION contains:
1 set of Timpani
2 other percussionists who play Xylophone, Marimba, Snare Drum,
Wood Block, Cymbals and many other interesting instruments.

Did you know that a timpani
looks like a big cauldron?
But don’t try making soup in it!


Percussion instruments help provide rhythm for the orchestra.

Within this family of instruments, there are 3 types: metal, wood and skin.

These instruments are either “pitched”(they produce a specific note, like the xylophone) or “unpitched” (they produce a sound
that has no specific note, like the snare drum).


Percussion sounds are generally produced by hitting something with a stick or with the hands.

Different pitches are produced on the timpani by changing the skin tension either by tightening or loosening screws fixed to
the shell, or by using the pedal.

Visit the
Instrument Lab
on ArtsAlive.ca
Music to tweak,
tinker and listen to
all your favourite
instruments of the
orchestra!
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Map of the NAC Orchestra sections
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Know Before You Go...
Etiquette
We recognize that there will be a diverse range of experience amongst
your students (from those attending their first live performance to
those who have attended many times) and so we encourage you to
review these guidelines with them to ensure a positive event for all.

Arrive Early
For NAC Orchestra performances, please arrive at least 30 minutes prior to the performance.

Be Respectful!






Dress code: whatever your school requires you to wear is appropriate for a performance.
Food or drinks are not permitted in the performance hall.
Please do not leave/return during the performance – it disrupts the performance or audience and
performers and ruins the magic!
Please don’t talk – save your thoughts to share after the performance.
Definitely no cell phones, cameras or iPods – no texting, music or recording of any kind is allowed in
the performance hall.

Show Appreciation
In a music performance, if you get confused about when a piece of music is finished, watch the performers on
stage. You’ll know when the piece is over when the conductor turns and faces the audience.

Enjoy!
Performers on stage rely on the audience for the energy to perform – so have fun, enjoy the experience and
where it takes you! Through the performing arts we can explore other points of view, learn new and varied
things about ourselves and about others. Everyone who views a performance will experience it in a different
way. It is important to respect this process of exploration in yourselves and those around you.
 We ask that Teachers and/or supervisors remain with students at all times.
 Please also note: some school matinees will be shared with an adult audience.
 For information on specific show content, please contact the appropriate NAC department Education
and Outreach Coordinator.
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